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for the contentious question of whether business schools belonged in universities: One camp was of the opinion that if the purpose of graduate work in business was to train "hands," to produce technicians, or merely to turn out successful moneymakers, then business courses had no place in a graduate department. The other camp was of the opinion that the purpose of such graduate programs was sufficient justification for their existence, if its purpose was to train "heads" or future leaders in business. This question was by no means confined to the American business education.
The Beginnings of Japanese Business Education
University-based business education was first introduced in the United States and Germany at the turn of the century, in response to the rise of corporate organization, and then spread to other countries. The United States put forth the greatest effort to establish these schools, and it made the most progress. In the United Kingdom, the Faculty of Commerce was founded at the University of Birmingham in 1901. William James Ashley returned home, after a stint of teaching at Harvard University, to join its faculty, becoming the country's first professor of commerce. Ashley wrote that the training of businessmen was just as important to the community as the training of lawyers and doctors. He commented that the creation of the Faculty of Commerce was "one of the most striking manifestations of a new and most significant movement in university circles by no means confined to Great Britain" (North American Review [1903] : 31). A number of students from Japan who studied with Ashley at the University of Birmingham subsequently had a major influence on business education in their own country. Men" (Journal of Political Economy [1902] ). Eventually, however, the Tripos became a distinctive school of economics that no longer had any connection with the real-world "science of business" that was taking shape in Germany, the United States, and Japan.
Despite the atmosphere of celebration that marked its beginnings, the experiment in university education for businessmen in Britain did not proceed smoothly. The Tokyo University of Commerce, the leader among the institutions that offered business studies and education in prewar Japan, typified the development of Japanese business education. It managed to achieve "balanced excellence," combining vocational and academic training in cultivating the "cultural authority of managers." 34 TUC produced more executives and managers in prewar Japan than its nearest competitors, Tokyo Imperial University and Keio.
When the Tokyo Higher Commercial School became TUC in 1920, its purview was expanded under a decree ordering universities to cover disciplines such as the social sciences, the humanities, philosophy, and literature, in addition to economics and commerce. The school had to take a strong stand against the "Imperial University Priority Policy" issued by the Education Ministry, which ordered the consolidation of commercial studies within the Imperial University curriculum. The sharp divergence in goals produced a state of underlying tension between supporters of the ideals of business education, who emphasized the importance of practical and technical courses, and backers of including more academic studies in the curricula.
The business camp accused the supporters of academic studies of encouraging a "propensity to metaphysics and philosophy." Even outside Japan, it is rare for an academic institution of commerce and business to offer courses in philosophy and the humanities. Talented managers emerged from TUC as a result of its broad liberal curriculum. The school's ambition was reflected in this statement: "Only by becoming a full university which includes the various fields of the social sciences can we start to rival Tokyo Imperial University" (quoted in Hitotsubashi University, 1875-2000 [2000] , 107).
Tokuzo Fukuda, a pioneering economist at TUC and one of the contributors to the Berlin Manifesto, recommended turning the school into "a full university of social sciences," a "Universitas Literarum" (University of Literature), which would maintain as its nucleus the study of commerce. The idea was approved, and plans went ahead to establish a commercial curriculum.
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At the address he delivered on the fiftieth anniversary of TUC in 1925, Zensaku Sano, TUC's first president, warned that no curriculum, whether it specializes in trade, transportation, finance, or insurance, is complete unless it offers studies in the five basic areas: history, economics, ethics, technology and politics. During its early years, however, the university emphasized technology and paid less attention to the other areas.
Its graduates were until recently criticized for not being well rounded: "While they are employees things are fine, but once they reach positions where they employ people, they are not particularly impressive." Recently, however, this judgment has been reversed: While TUC graduates are thought to possess considerable theoretical ability, they tend to perform assigned tasks poorly. In reaction to criticisms that its curriculum emphasized technique at the expense of theory, the university reversed course, with the result that many graduates who enter industry have not received sufficient technical training.
Teijiro Ueda's Influence on Japanese Business Education Ueda lectured at THCS and TUC on business enterprise and on the part that managerial personnel could play in the country's social reconstruction after World War I.
These were groundbreaking years, representing a period of transition for the labor movement and reflecting the influence of socialism, Marxism, and the strong democratic movement of the Taisho era. Because of their engagement in large-scale domestic production, Ueda pointed out that the success, or failure, of corporations would affect the lives of thousands of people. Thus, he urged managers not to act merely as businessmen, but to become "public men of the country," working for the best 36 interests of society.
Ueda taught courses in management theory in which he emphasized that management was an important social duty, performed in the spirit of "economic chivalry," or Bushido. He agreed with Heinrich Nicklish, an influential German business economist, that the goal of business should be high efficiency but not high profits. He also attempted to separate the science of business and administration from profit-making, refashioning it as a science of socially efficient management that could be applied equally in private business and in public corporations. Khurana's message about the societal legitimacy of university business education will resonate both inside and outside America. When educators abandoned the professionalization project and turned away from the idea that managers, rather than shareholders or the market, should exercise control over the corporation, the business university lost its grand sustaining narrative. During their 125 years of existence, American business schools have turned into their own intellectual and institutional antithesis. At one time, managers had to attach a normative component to their claims of cognitive exclusiveness. They did this by allying themselves with existing institutions whose own cognitive claims were interwoven with normative values that were aligned with broader social aspirations and were in the public's interest. Against this normative dimension, efficiency and performance are not sufficient to establish societal legitimacy.
